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This issue of the “Superintendent Spotlight” is a direct continuation of 
the previous issue, concluding the second half of the content provided 
at the “State of the District.” 
 
As stated before, the information provided in the previous issue and 
this one is a culmination of building and District announcements, 
events, discussions, and reports at the School Board meetings.  This is 
not meant to provide anything monumentally new, but to consolidate 
a year’s worth of information into two (2) digestible “Superintendent 
Spotlights.”  
 
As you read, if you have any questions, com-
ments, and/or concerns, I encourage you to 
contact me at waden@epcusd401.org or  
708-583-5831.  Thank you, and please enjoy. 

Elmwood Park  

Community Unit School District 401 

Welcome 

May 2018 

Volume 1, Issue 3  

Board Meetings 

May 16 at EPHS 

Regular Board Meeting 

7:00 p.m. 

June 6 at EPHS 

Committee of the Whole 

6:30 p.m. 

June 20 at EPHS 

Regular Board Meeting 

7:00 p.m. 

 

Graduations 

May 20 at EPHS 

12:00 p.m. 

May 22 Kindergarten Celebration 

EPHS auditorium 

9:30 a.m. and 1:30 p.m. 

May 22 at Elm Middle School 

6:30 p.m. 

May is a month full of performances across the district. This photo is of the EPHS band. 

http://www.epcusd401.org/about-us/superintendent-spotlight-newsletter
https://campussuite-storage.s3.amazonaws.com/prod/2312/9d53325d-f521-11e5-b537-22000bd8490f/1772112/d21fda10-4cba-11e8-a661-0a5497823ff8/file/SuperintendentNewsletter_AprilMay2018_Vol.1_No.2_E.pdf
http://www.epcusd401.org/news/1638393/dr-wade-moving-forward-defines-state-of-the-district-in-2018
http://www.epcusd401.org/board-of-education/board-meetings
mailto:waden@epcusd401.org


The Path Towards Articulation 
With the shift to e-texts due to our 
Technology Initiative, it has led the 
District to an opportunity it so rarely 
has a chance to seize and that is  
K-12 articulation across contents.  The 
move towards having an articulated 
curriculum throughout the District 
has also afforded staff and administra-
tion to begin using the same language 
and expectations with updated and 
standards-based curriculum materi-
als.  This also, in turn, fostered a 
movement where students and par-
ents can expect if a student is enrolled 
in Fifth Grade at one of our elemen-
tary schools, that curriculum will be 
the same in the classroom next door 
and at the other elementary build-
ing.  As this curriculum is implement-
ed and conversations about how stu-
dents are responding or performing 
occur, it can lead to more substantive 
discussions about supplemental re-
sources, additional professional devel-
opment, academic intervention and 
support services, and placement. 
 
What is specifically exciting is that the 
District will soon be utilizing curricu-
lar-based measurements and their 
accompanying data to make decisions 
about the needs of students, staff, and 
the buildings as a whole.  Curricular-
based measurements are assessments 
that are directly tied to the curricu-
lum, and the new curriculum offerings 
offer standards-based and mirrored  
assessments. This means there are 

now multiple sequences of assess-
ments that are both grade level, con-
tent related and aligned with state 
and national expectations, and allows 
us to monitor student progress in re-
lation to content and skills.  Also, each 
curriculum offering comes complete 
with multiple supplemental and ter-
tiary resources and intervention and 
diagnostic tools, thereby allowing the 
District to minimize the number and 
length of tests students have to take 
within a given year. 
 
And, to top it off, these curriculum 
programs are regularly updated by 
the publisher and the District does not 
have to wait for renewal or a new 
product to have this occur.  The cur-
riculum programs are completely in-
teractive and not just a straight up 
series of PDFs for students to scroll 
through. This is also something that 
significantly sets our District apart in 
terms of the Technology Initiative in 
where the classroom environment is 
not just changing from a managerial 
or formative standpoint, but a com-
plete cross-categorical transformation 
in expectations, alignment, data col-
lection and analysis, articulation, and 
consistency. 
 
With common language,  
expectations, and implementation 
comes unified paths forward as a dis-
trict for the students’ benefit. 
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Checking Back in On  
STEMscopes 

Last year the District imple-
mented STEMscopes, a Sci-
ence-based curriculum offer-
ing that is aligned with the 
expectations for student ap-
plication found in the Next 
Generation Science Standards 
and approved by the National 
Science Teachers Associa-
tion.  This program is com-
pletely integrated meaning 
students are consistently ex-
posed to, on an annual basis, 
Life, Earth and Space, and 
Physical Science for Grades K-
8. 
 
This semester a parent night 
was held to promote STEM-
scopes and provide parents 
an opportunity to see the cur-
riculum in action with staff 
volunteers modeling lessons 
with students.  Around 100 
parents and students attend-
ed and the feedback was 
overwhelmingly positive with 
many requesting another 
night occur to allow parents 
an additional opportunity to 
absorb. Another consistent 
positive comment from par-
ents was that was motivated 
them to attend the parent 
night was due to their chil-
dren’s interest in the new 
Science curriculum.  The stu-
dents are going home and 
talking about their Science 
lessons, which is very differ-
ent than how parents remem-
bered it when they were in 
school. 
 
STEMscopes provides many 
resources, labs, and activities 
to engage students to where 
they can demonstrate a level 
and depth of understanding 
and application in relation to 
the content.  This, in short, is 
transforming students into 
little scientists and steering 
away from flash cards. Elm students Vito Striegel and Martin Mazur build a balloon car to reinforce the concept of changes  

in motion, force, and direction. 



Everyone Loves Math 
This year, the District is lightly piloting and training staff 
on GO! Math, a Mathematics curriculum offering that is 
aligned with the Common Core Math Standards and is 
approved by the National Council of Teachers for Mathe-
matics.  GO Math! takes a 5E’s approach to teaching and 
learning. The 5E instructional model includes Engage, 
Explore, Explain, Elaborate and Evaluate. It transforms 
planning and teaching and develops mathematical un-
derstanding in students.  The 5E model helps teachers 
differentiate instruction, building and reinforcing foun-
dational math skills that translate from the classroom to 
real life. Students have multiple opportunities to prac-
tice using the interactive online platform as well as the 
hands on materials in each classroom. 
 
To also assist teachers in implementing and understand-
ing these new curriculum offerings, the District has 
hired a District Instructional Specialist to focus on Math 
and Science offerings and can be known as our STEM 
Coach.  That role will be filled by Ms. Morgan Freeck 
from Elmwood Elementary next school year. 
 
Connected Mathematics 3 (CMP3), is an inquiry-based 
math program that is currently used in grades 6-8. The 
same Math program will continue with the addition of 
the digital interactive e-text. CMP3 helps students focus 
on math practices. These practices require students to 
look deeper and connect problem solving to practical 
situations in the everyday world. 
 

Students enrolled in 
Algebra I, Geometry or 
Algebra II will be a 
part of enVision math. 
enVision math e-text 
balances conceptual 
understanding, proce-
dural skills and appli-
cation. It creates criti-
cal thinkers, problem solvers, and collaborators for fu-
ture jobs and careers. Students and teachers will use the 
Pearson Realize platform to access the curriculum and 
materials. 
 
Students enrolled in honors math courses will continue 
with Core-Plus Mathematics (CPM). Starting in 2018-
2019 students will have the digital interactive e-text to 
support this problem-based high school mathematics 
program. 
 
Students enrolled in Precalculus will continue with the 
Blitzer Precalculus. Starting in 2018-2019 students will 
have access to the digital interactive platform and e-text. 
The focus is on the full scope of mathematics with appli-
cations to real-life situations. 
 
Students enrolled in AP Calculus and AP Statistics will 
have access to the newest curriculum edition that is 
aligned to the AP exam. 
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Structured Literacy 
Also this year, the District is lightly piloting ReadyGen in Grades K-5, an English Language Arts curriculum offer-
ing that is aligned with the Common Core English Language Arts standards and is approved by the National 
Council of Teachers for English (NCTE).  This offering is not just tied to skills pertaining to Reading, but also 
Writing and Speaking and Listening. These three skills sets are embedded with each lesson in each unit since 
each skill set provides students an alternative avenue for them to display levels of comprehension and analy-
sis.  For example, you may have a student who struggles to write an essay that is “x” paragraphs long with “y” 
number of sentences, but they can articulate to you points found in a text read and provide evidence through a 
discussion. All skills sets found within the Common Core English Language Arts allow students the ability to 
demonstrate literacy and grant teachers flexibility in measuring said literacy. 
 
All primary and secondary texts are grade level and cognitively diverse.  ReadyGen also comes complete with 
diagnostic assessments to measure facets of a student’s ability to read, such as fluency or word identifica-
tion.  This can provide teachers meaningful feedback immediately as all diagnostic and intervention tools are 
aligned with the current lesson and/or unit the teacher is on, so any use of said tools would not be pulling the 
students away from the core learning experience, much like in GO! Math. 

 
Everything said before is the same for the English Language Arts curriculum for 
Grades 6-12, which is MyPerspectives.  MyPerspectives is the direct continuation 
of ReadyGen and is also approved by the College Board, as well as the NCTE. My-
Perspectives will be going live in 2018-19 in Grades 6 and 9-12 and is being  
piloted in Grades 7-8. 



And What About History? 
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Standards-Based Grading 

Throughout the 2017-2018 
school year the Standards-Based 
Grading (SBG) Committee met to 
develop a Standards Based Re-
port Card for Kindergarten 
through Sixth Grade. The com-
mittee focused on the importance 
of developing a tool that would 
communicate with parents, stu-
dents and staff a measure of a 
student’s academic and behavior 
progress.  With this focus in 
mind, the committee met month-
ly to create a draft of the report 
card. The Standards Based Re-
port Card will communicate 
much more than one grade for 
parents. It will allow for parents 
to have an understanding of 
where their child is at and the 
progress they make throughout 
the school year. The committee’s 
timeline is to roll out the Stand-
ards Based Report Card starting 
in the 2019-2020 school year, 
possibly in 2020-21.  This will 
allow time to collaborate with 
teachers, parents and students 
throughout the 2018-2019 
school year.  

You will notice I have left out one particular content area and that is Social 
Studies.  That is because there were no viable options to pursue where the 
District believed met the expectations of the Career, College, and Civic Life 
(C3) Framework and approved by the National Council for Social Stud-
ies.  However, this past semester we have been informed of a possibility 
from the publishers who brought us ReadyGen and MyPerspectives, and 
look forward in continuing our investigation of its validity. 
 
To also assist teachers in implementing and understanding these new cur-
riculum offerings, the District has hired a District Instructional Specialist 
to focus on English Language Arts and Social Studies offerings and can be 
known as our Literacy Coach.  That role will be filled by Ms. Jamie Kanas 
from Elmwood Elementary next school year. 
 
Students enrolled in Civics, AP Human Geography. World History, US His-
tory, and AP Government will have access to the digital interactive e-text 
through the Pearson Realize platform. The platform allows for students 
and teachers to access learning through clear, appealing and engaging ac-
tivities that prepare students to be college and career ready. 
 
Students enrolled in AP World History and AP 
US History will have access to the newest curric-
ulum edition that is aligned to the AP exam. 

And the Rest…... 

Students enrolled in AP Physics, Physics, Biology, and Chemistry will have 
access to the digital interactive e-text through the Pearson Realize plat-
form. The platform allows for students and teachers to access learning 
through problem-based learning, research, and lab-experiments. 
 
Students enrolled in Anatomy will use the digital interactive e-text that 
incorporates student-friendly learning strategies and progressive ques-
tions to help students apply what they’ve learned. 
 
Students enrolled in AP Chemistry will have access to the newest curricu-
lum edition that is aligned to the AP exam. 
 

Students enrolled in Health at the middle school and high school will use a digital 
interactive e-text. The curriculum delivers the tools necessary for developing and 
enhancing healthy behaviors that influence the lifestyle choices of students. This 
relevant, integrated text and video program stimulates classroom discussion, help-
ing students’ master skills essential to successful health education. 
 
Students enrolled in Spanish at the middle school and high school will a digital in-
teractive e-text that empowers students to reach proficiency in Spanish. 
¡Avancemos! takes language learning beyond the book with digital resources and 
virtual experiences to immerse students in new cultures. 

Worldwide Youth in Science and 

Engineering (WYSE) team member 

Sebastian Macias displays the sec-

tional runner-up trophy that EPHS 

won March 15 at North Central 

College. Also pictured (from left to 

right) are teammates Nikolai Hris-

tov, Talia Nuzzo and  

Michael Matos  



Last summer, the state passed 
and signed into law the Acceler-
ated Placement Act.  This law 
exists primarily to see to it that 
districts have in place a quanti-
fiable multiple measures pro-
cess that removes bias which 
could lead to discrimination in 

determining which students are eligible for an acceler-
ated opportunity.  This process not only would lead to 
complete transparency in determining eligible stu-
dents by listing measurements, but it will also have 
established performance indicators and accompanying 
values which feeds into an overall formula that leads to 
a cut score in determining student eligibility for an ac-
celerated opportunity. 
 
Accelerated opportunities include anything enriched, 
gifted, honors, AP, high school credit, dual credit, and 
so on. 
 
Also from this Act, there is no grandparenting in for 
students.  This means a student could take English 9 
Honors one year, but does not automatically mean that 
student is eligible for English 10 Honors.  Now, the 
odds are very likely that a student who is in an acceler-
ated opportunity one year will be part of it again the 
following, but the Act wants to firmly establish entry 
criteria for any and all who may not have initially par-
taken in accelerated opportunities and not be pushed 
to the side by a building or district’s previous practice 
of “you’re out, you’re out.” 
 
While a policy is in place, the District is still fine-tuning 
the process. 
 

However, the passage of this Act also afforded the Dis-
trict the opportunity to reassess its accelerated oppor-
tunities for students throughout the grade lev-
els.  There are only so many consistent demands for 
change throughout the community and one of them is 
this. And the District agrees it is time to begin a pro-
cess to provide these opportunities for students and 
not just wait for something consistent and meaningful 
until they get to high school.  Starting next year, every 
student in Grades K-2 will have an Enrichment Special. 
ReadyGen and GO! Math offer enriched lessons that 
can be given to the students in a manner that accompa-
nies the lesson and/or unit they are currently on with 
their General Education teacher. This is strictly a learn-
ing experience and not to be taken for a grade. 
 
The District is currently looking at options that can be 
provided to students in Grades 3-6, but there are some 
challenges, primarily space and logistics.  For example, 
there may not be enough students in each grade level 
at each building to dedicate a “Gifted” teacher, let’s say, 
and an accelerated opportunity at that level is only 
meaningful when it is offered daily.  Plus, an accelerat-
ed opportunity for Sixth Grade would mean it is essen-
tially middle school level and the teacher overseeing 
that opportunity must have a middle school endorse-
ment in that content area. For opportunities at the 
middle school, any opportunity for high school credit 
would need to see that teacher with an endorsement 
within that content area, and dual credit available at 
the high school would need to see that teacher with at 
least 18 graduate hours within their content. 
 
The District hopes to have these issues addressed for a 
fuller and widespread implementation timeline begin-
ning in 2019-20 in all buildings. 
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Accelerated Learning Opportunities and Requirements 

Standardized Testing: What is Going on? 
Now comes the time that we discuss everyone’s favorite topics, standardized assessments.  This presentation will 
focus on two (2) assessments in particular: the PARCC and the SAT Suite.  We will not be getting into the Illinois 
Science Assessment due to concerns on validity of results, its actual reflection on the Science curriculum students 
are experiencing, and its connection to the Next Generation Science Standards and expectations. 
 
The PARCC, with all of its political and implementation baggage, was the first grade-level assessment given to 
public education.  The level of cognitive demand and its connection to the standards and skills cannot be taken 
away and it provided districts the first glimpse into seeing the percentage of students who are below grade level, 
approaching, at, or above. 
 
While the PARCC name will be disappearing, the state has purchased all of the question items and given it to  
Meridian to create a new assessment to be given next school year.  While the name will be different, the complexi-
ty and expectations of the test will be remain the same, therefore, making the PARCC results from 2015-18 still 
relevant. 



Table 1 are the results for John Mills Elementary 
from 2015-17 in English Language Arts and Math.  In 
red are students who scored a Level 1 or 2, which is 
considered below or emerging, Level 3 is meeting 
expectations, and Levels 4-5 are above.  You will no-
tice a significant shift from 2015-16 and that is due 
to the assessment recalibrating itself. 

Table 2 are the results for Elmwood Elementary 
from 2015-17 in English Language Arts and 
Math.  You will notice both buildings have compara-
ble enough results. 
 
And this is even more noticeable when looking at 
both buildings’ composite scores in Table 3.  What is 
important when looking at all three sides is that, 
aside from the assessment’s calibration, the scores 
have remained relatively the same from one year to  
the next and, if you looked at the numbers in more 

detail that are not provided on the slide, from one 
grade level to the next. 
 
One of the first ways a district can address these re-
sults is to have both buildings, and those classrooms 
within each building, operating from a curriculum 
consisting of common language, expectations, and 
measurements.  As was mentioned before, the move 
towards e-texts gave the District and opportunity to 
realign expectations and articulate within and 
throughout the buildings. 
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PARCC Results 

Table 1 

Table 2 

Table 3 

SAT Suite  
With the ACT becoming more visibly not aligned to 
standards and skills across the nation and bringing 
into questions legitimate concerns to its structure and 
worth, College Board’s SAT Suite has filled the void in 
the last couple of years.  The SAT Suite is similar to the 
PARCC, but one could call it “PARCC-lite” due to its as-
sessment not being a marathon run of an endurance 
test while maintaining the same level of complexity. 
 
What makes the data meaningful from the SAT is that 
once the test is taken it is immediately retired, and can 
provide teachers full reports on how students re-
sponded to each test item.  So now teachers can see 
how individual or groups of students responded to 
each item’s descriptors and question complexity. 
 
Elm Middle School has given the PSAT 8/9 for two (2) 
years, and it will be exciting to see 2018’s data after 
the calibration efforts from this year have been com-
pleted.  Their results can be seen in Table 4. 

 
While there is only 
one year of data for 
Eleventh Grade in Ta-
ble 5, it should be not-
ed that the high 
school performed 
right at state aver-
age.  This year the 
school had Ninth and 
Tenth Grade also participate in the SAT Suite of As-
sessments, the District can be looking at student per-
formance data in English Language Arts and Math 
within the SAT for Grades 8-11 while also connecting 
to a similar in structure and performance of an assess-
ment within the PARCC. 

Table 4 

Table 5 



The vision of Elmwood Park CUSD #401 is that all chil-
dren should be able to view themselves as learners and 
be engaged daily in authentic activities.  This can happen 
by placing appropriate demands and expectations on 
each child, building self-esteem and results in greater 
personal success, and celebrating said success in a sup-
porting and caring environment that it is lastingly af-
firmed.  Every student’s respective learning environment 
entitles them to the same education and expectations 
established by the state and federal governments. It is 
because of this vision Elmwood Park has for children 
that it remains committed to providing the necessary 
resources and support to help students, teachers, and 
parents close the academic gaps for struggling students 
and those with disabilities. 
 
With the District’s new position of Director for Student 
Services, the District has become even more committed 
to fully realizing interventions and supports for all stu-
dents.  The demographics of our students and their fami-
lies have been quickly changing and providing more op-
portunities to the District in terms of providing academic 
intervention, social-emotional health services, and other 
resources.  As a result, the District has been taking steps 
in becoming autonomous in its provided supports and 
response time, in addition to becoming proactive in iden-
tifying trends and creating an appropriate response plan. 

All of these changes are impacting three (3) specific are-
as: special education, bilingual and English Learners, and 
social-emotional learning and restorative justice practic-
es. 
 
Before we begin talking about Special Education, it is 
important to look at our student population who has an 
IEP.  Table 6 has the number of evaluations performed 
this school year as of December 1 at each building. An 
evaluation occurs with parental/guardian consent, when 
a request is made to see if a student qualifies for special 
education services.  This table does not take into account 
the number of students moving in from outside the Dis-
trict within a school year or between this year and the 
next. 
 
As of December 1, 510 students have an IEP, which is 
18.1% of the total student population. 
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The Department for Student Services 

Table 6 

The Relationship with LASEC 
Before we continue discussing special education, it is im-
portant to stress that prior to this year, most of the deci-
sions and direction for special education services were in 
conjunction with the Leyden Area Special Education Co-
operative, or LASEC.  Being one (1) of 11 member dis-
tricts, the relationship of the cooperative was having the 
District spend over $400,000 a year for administrative 
services to provide technical assistance, or decision mak-
ing, in training for staff, student placement, continuum of 
services, and allocation of personnel and fiscal re-
sources.   
 
However, any services provided by the cooperative are 
essentially split with the rest of the member districts, 
meaning that $400,000 is providing a number of part-
time personnel and administrators that are not essential-

ly dedicated fully to meet 
the needs of our Dis-
trict.  That does not mean 
the cooperative has been or 
is negligent, but the needs 

of each district within the cooperative is inherently dif-
ferent and can evolve, and when there is a system in 
place to determine through standardization FTE alloca-
tion and services that need to be shared with other mem-
ber districts, response and planning can be potentially 
limited. 
 
Last year it was identified that there were a number of 
concerns expressed by teachers, administrators, and 
LASEC personnel about the special education program or 
vision in the District.  This includes, but is not limited to, 
a continuum of services and placements not found inter-
nally, inconsistent shifts of responsibilities and owner-
ships amongst LASEC’s technical assistance supervisors 
(TAS), case managers and building administrators, incon-
sistent professional development opportunities and op-
portunities provided not fully meeting the needs of the 
students, staff and administration of the District, incon-
sistent terminology, processes and expectations, and a 
feeling special education teachers are not part of the con-
versation of the education provided to students. 



Last year the District took some first steps by first creating 
a manual for special education teachers that attempted to 
provide consistent expectations, procedures and guide-
lines, an explanation of how to complete IEP paperwork, 
provide some eligibility and exit criteria for provided pro-
grams in and outside of the District, and points of clarifica-
tion regarding law, terminology and procedures.  The Dis-
trict also took steps to provide a continuum of supports 
throughout the buildings that included self-contained, co-
teaching, and the programmatic options. Due to the vary-
ing needs of the students and the high percentage of stu-
dents with an Individualized Education Plan (IEP), the Dis-
trict will be expanding the number of special education 
teachers for 2018-19 after expanding Social Worker and 

Speech and Language Pathologist positions for this school 
year. 
 
The District has provided more professional development 
opportunities for staff and administration between the 
end of last school year and this one.  Last year the District 
provided professional development related to differentia-
tion and co-teaching, with this year expanding upon co-
teaching professional development with accompanied 
coaching, as well as Menta training.  Next year, the District 
will continue to provide co-teaching training and coach-
ing, Menta training, and offer professional development on 
writing defensible IEPs and 504 plans. 
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The Relationship with LASEC (continued) 

The Future With LASEC 
Since last year, the District has met with LASEC to discuss 
future professional development opportunities, concerns 
each side had with current practice and policy in the dis-
trict, and ways that we can move forward.  It was stressed 
that the District wanted relevant professional develop-
ment responsibilities, a direction that would lead to co-
teaching environments for students as opposed to a self-
contained level of pull-out, consistent policy and expecta-
tions that would be enforced via the manual, and a reeval-
uation of services provided to students that no longer put 
barriers to what their needs are. 
 
There is one concern that has not been addressed yet: the 
relationship with and services provided by LASEC.  A con-
cern is the constant changing of personnel provided to the 
District, the availability of those TASs with the District, 
maintaining consistent communication amongst all the 
parties regarding expectations and decisions, and having 
concrete local autonomy on decision-making, supports 
and direction. 
 
To fulfill what the District has envisioned, it is believed 
that the District should and has begun expanding the new-
ly created Student Services Department.  As Student Ser-
vices develops and grows as a department, it is believed 
the District is in a position to take over the performance of 
certain functions LASEC is currently performing.  As men-
tioned before, the goal for the District is to have direct 
control over the personnel impacting a student’s current 
IEP or pathway towards obtaining one. The District is 
committed to build capacity for this endeavor through ad-
ministrative costs already allocated to LASEC from the Dis-
trict’s portion of IDEA funds, in addition to out-of-pocket 
annual administrative costs paid to the cooperative.   
The District spends over $400,000 in administrative 
costs.  In fact, Elmwood Park makes up a significantly large 
portions of LASEC’s budget due to our size, needs, and  

revenue source from the IDEA grant.  Essentially, the Dis-
trict is paying for multiple part-time administrator posi-
tions that could be reasonably absorbed and have those 
individuals full-time and immediately accessible to suit 
our needs. 
 
The District created and filled two (2) new administrator 
positions, the District Special Education Coordina-
tor.  These positions will be filled by Ms. Pamela Stutzman 
and Ms. Sara Barrick, respectively. 
 
To be clear, the District has not recommended nor has the 
Board of Education voted to approve a withdrawal, but it 
is worth mentioning Norridge School District 80, following 
an appeal to the West 40, has withdrawn from the cooper-
ative due to similar reasons stated beforehand. 
 
Moving forward, the District has contracted the Consorti-
um for Educational Change (CEC) to perform a review of 
special education services, which will be primarily a direct 
representation of the quality of services and competency 
provided to and exhibited by the District.  It is believed the 
District can provide more effective and full-time services 
without increasing expenditures and becoming more di-
rect and hands on in responding to the needs of the stu-
dents and supporting students, parents, staff, and admin-
istration. 
 
However, withdrawal is not an ideal option, primarily due 
to the significant impact it will have on the other member 
districts financially and our professional relationship with 
them.  In light of Norridge 80’s withdrawal, as well as re-
sponses to previous inquiries to further internalize ser-
vices, the District will continue to appeal to the member 
districts, the LASEC Executive Board, and the member dis-
tricts’ Boards of Education to reevaluate the cooperatives 
Articles and by-laws. 



For our English Learner student population, there has been 
a 47% increase in EL enrollment.  Annualized, it is 8% 
growth per year. If the trend continues we potentially could 
have 583 students next year.  Our state report cards would 
show the EL population remaining fairly stagnant, but that 
is misleading to the number of students unable to exit the 
program due to ACCESS cut scores determined by the 
state.  The ACCESS test measures a student’s language profi-
ciency in listening, reading, writing, and speaking and even 
with numerous attempts at calibrating the test and its re-
sults, it is becoming increasingly difficult to exit students 
from the EL program. 
 
Table 7’s EL numbers are concentrated heavily at the ele-
mentary level with John Mills Elementary having the high-
est number of EL students, primarily due to three grade lev-
els of a bilingual program being housed there.  This year has 
also been different than in the past with the number of EL 
students enrolling at the beginning of and throughout the 
school year being far higher than in previous years. 

Table 8 has an overview of the number of languages being 
spoken at homes throughout Elmwood Park.  There are 28 
languages spoken at home and 19 languages spoken by EL 
students enrolled in the District.  Any primary language 
with at least 20 students speaking it within a building will 

require the District to hire a bilingual teacher for that lan-
guage. 

Table 9 shows the percentage students who have another 
language spoken at home.  This diversity is having the Dis-
trict reevaluate its instructional practices and support offer-
ings that can allow students with minor to significant lan-
guage barriers operate with their peers and for parents at 
home who speak another language to remain involved. 
 

The District is also looking at teacher and administrator 
credentials, including being bilingual, supporting EL strate-
gies in the general education classroom, furthering the EL 
co-teaching experience during English Language Arts, and 
providing diversity training and awareness. 
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Bilingual and English Learner Education in the District 

Table 7 

Table 8 

Table 9 

The Village of Elmwood Park 

There is no limit to topics we cannot discuss that 
do not involve our local, state, and federal breth-
ren.  While the District is constantly adapting to 
the state’s difficulty in providing budgets, alleviat-
ing unfunded mandates, bestowing new mandates 
of all shapes and sizes, and providing constant 
anxiety, the same cannot be said of the District’s 
relationship at the local level. 
 
This past semester, the District Office and the 
Village of Elmwood Park have been in conversa-
tions about the District acquiring a Resource Of-
ficer to be housed at the high school and available 
for assistance, training, and constructive feedback 
to the other buildings.  Due to the size of the Dis-
trict and the community, it is believed the Re-
source Officer should be from Elmwood Park and 
the River Grove and Elmwood Park Police Depart-
ments are in agreement about this. To provide 
jurisdictional coverage for this Resource Officer, 

the attorneys for the two (2) Villages and the Dis-
trict are currently drafting an intergovernmental 
agreement that could see Village and Board ap-
proval as early as May.  The Village of Elmwood 
Park has agreed to cover benefits, equipment, and 
training for the Resource Officer and the District 
would cover a majority of the officer’s salary. 
 
As mentioned previously, the Resource Officer will 
be housed at the high school but accessible to 
other buildings to be present for soft and hard 
lockdown drills and events, assist in leading active 
shooter drills, provide feedback to applicable cri-
sis plans and buildings and grounds projects, and 
provide appropriate and applicable train-
ing.  Having a Resource Officer does not alter the 
roles of Youth Officers provided by the Elmwood 
Park Police Department to the four (4) buildings 
located in the Village. 
 
This role is expected to evolve over time, but it is 
the belief of the District Office and the Elmwood 

Park Police Department that this is a solid starting 
point in continuing to further safety measures in 
the District, provide training to staff and students, 
and continue building the relationship between 
the District, the Village, and the community.  It is 
anticipated there will be an intergovernmental 
agreement and a recommendation for the Board 
to take action on in May at the earliest, June at the 
latest. 
 
The District also sponsored two (2) public health 
and safety events with the Elmwood Park Police 
Department and has been continuing to build a 
positive relationship with many of the Village’s 
Departments.  The District would like to thank Mr. 
Skip Saviano, Village President, Mr. Paul Volpe, 
Village Manager, Chief Frank Fagiano, Chief of 
Police, Mr. Dino Braglia, Director of Public Works 
and Water, and many other individuals for their 
communication and assistance in several mat-
ters.  We look forward to continuing developing 
our relationship in the years to come. 



The State of Illinois 

 

It seems as if we have talked a lot 
about the state tonight.  But it cannot 
be understated how an annual budget-
ary crisis, an unfunded pension obliga-
tion, constant talk on a property tax 
freeze, an underfunded new school dis-
trict funding formula, lack of a de-
crease in unfunded mandates, increas-
ing state mandates, talk about putting 
parameters around a district’s fund 
balances, and continued talk on district 
consolidation, to name a few things, 
cannot put some level of difficulty in a 
school district’s ability to plan for the 
future. 
 
While one would like to remain hope-
ful that a sustainable model to school 
funding and the pension obligation can 
be found and implemented and that 
school districts retain more choice in 

the options availa-
ble to students to 
pursue throughout 
their learning ca-
reer, the District 
will have to adapt 
to actions taken by 
those elected to 
Springfield as they 
come. 
 
There are considerable paradigm shifts 
that can and will impact every district, 
such as competency-based learning at 
the secondary level and the new report 
card system adhering to the state’s 
Every Student Succeeds Act plan, there 
is not enough released, official infor-
mation to relay to  you readers. 

What About the Feds? 

At the federal level, the U.S. De-
partment of Education has not 
provided anything seismic in 
terms of change, other than at-
tempting to roll back some pro-
tections and guidance documents 
related to said protections, but 
the two (2) continuous topics are 
those involving money. Specifi-
cally, money pertaining to Title 
funds and career and technical 
pathways. For Title funds, while 
there is always a fear a reduction 
could happen, it would be affect-
ing such a plurality of districts on 
both sides of the aisle that such 
an action would lead to consider-
able political blowback.  And as 
for career and technical path-
ways, the government continues 
to enjoy pushing for additional 
grants in encouraging schools to 
pursue such pathways, but the 
amount of funds available, mixed 
with too many barriers concern-
ing eligible student populations 
and reporting mechanisms, does 
not make this an attractive  
option to many. 

District Office 

Elmwood Park   

CUSD 401 

 

8201 W. Fullerton Ave. 

Elmwood Park, IL 60707 

 

Phone: 

708-452-7292 

Fax: 

708-452-9504 

E-mail: 

d401info@epcusd401.org 

Website: 

www.epcusd401.org 

 

 
 

 

Photos taken by Dave Porreca 
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Moving Forward 
I do hope is that everyone walks away from reading this Spotlight and the 
last knowing there is a vision for the students, staff, and community of 
Elmwood Park and its challenges.  There are lots of topics, initiatives, and 
events to look forward to in the future, which include a possible new bell 
schedule at the middle and high schools, a standards-based report card for 
Grades K-5, an expansion of going 1:1, having accelerated options throughout 
all grade levels, and improvements to facilities.   
 
However, it is firmly believed that executing and completing the vision will 
make the District competitive with its neighbors and beyond, and continue to 
be an attractive community for those wanting to move and to provide a re-
turn investment to those currently residing. 

The Elm  

Robotics team 

http://www.epcusd401.org

